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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakted one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

_ 6 Elementsakiools (includes K-8)
_ 1 Middle/Junior higtheols

1 High schools
0 K-12 schools

8 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[] Suburban

[X] Small city or town in a rural area

Category that best describes the area whersctio®l is located:

4 Number of years the principal has been irhiegosition at this school.

Grade # of # of Females| Grade Total
Males

PreK 0 0 0
K 35 24 59
1 23 30 53
2 31 25 56
3 17 23 40
4 19 31 50
5 0 0 0
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 125 133 258

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of

the school:

1 % Asian

3 % American Ind@amlaska Native

2 % Black or African American

1 % Hispanic or Latino

0 % Native Hawaiian or Other Pacific Islander

93 % White
0 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education jshleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tl82 - 2013 year: 12%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

18

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

I 14

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

32

(4) Total number of students in the schoo
of October 1

as  oeg

(5) Total transferred students in row (3)
divided by total students in row (4)

0.124

(6) Amount in row (5) multiplied by 100

12

7. English Language Learners (ELL) in the school0 %
0 Total number ELL
Number of non-English languages represented:. 0
Specify non-English languages:

8. Students eligible for free/reduced-priced meals:66 %

Total number students who qualify: 171

If this method is not an accurate estimate of #nregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.

NBRS 2014
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9. Students receiving special education services: 15 %

42 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

4 Autism _0 Orthopedic Impairment

0 Deafness _ 2 Other Health Impaired

0 Deaf-Blindness _ 8 Specific Learning Disability

5 Emotional Disturbance __13 Speech or Language inmpat

0 Hearing Impairment _ 0 Traumatic Brain Injury

0 Mental Retardation _ 0 Visual Impairment IncludBighdness
0 Multiple Disabilities _10 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 1

Classroom teachers 10

Resource teachers/specialists
e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

Paraprofessionals 14

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 25:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 94 96% 96% 96% 96%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)
Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program D%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.

Yes

If yes, select the year in which your school reedithe award.

No X
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PART Il - SUMMARY

Harrison Elementary School, with two sections o4 Kis the smallest of the six Brainerd elementary
schools. This quaint neighborhood school is locatethe southeast side of Brainerd near the héstori
Burlington Northern Railroad. Founded in 1893 agloliilt in 1939, Harrison is the district's oldest
operating school. In the deep tradition of valuéagh learner the school’'s mission statement is: Wiille
teach and reach all students in all places usimf alur resources." Over time, Brainerd has exgandto
new residential developments and a large portiauoineighboring homes have become rental progertie
Many of our students come from single parent fagilA women’s shelter resides within our neighbodho
These factors contribute to both a transient stugepulation and students with greater academic and
behavioral needs. Harrison’s student body is coseprof 260 students with 66% of our students quatif
for Free/Reduced meals. This is the highest povateyof all the Brainerd Public Schools. Our faesil
often have educational and financial challenge® oithe high number of students who are both
environmentally and economically at-risk, the stafirks to create a school setting which is a safe,
nurturing environment to ensure optimal social, #omal, and academic learning for all students.

The Harrison faculty consists of 19 certified tearshand 14 educational assistants. All possesglayHi
Qualified status as required by the Minnesota Diepamt of Education. The teaching experience offeit
teachers ranges from 1to 34 years. A failed rethranin 2007 brought about many changes in the Brdin
School District. The closing of two elementary saisand the formation of new school attendancesarea
changed approximately 50% of Harrison’s studenupsipn and 50% of the staff.

Since 2007 we have worked to create a school eutiishared leadership and effective communication
which focuses on student learning. Our missiorestant - We will teach and reach all students iplaltes
using all of our resources. - embodies this fodusodified master schedule was implemented to maem
instructional time and provide common planning apyndties for grade level teams. Student needs are
frequently examined and resources are allocategatiocated, based on current challenges. Joledadell
staff development is targeted to increase studdrie@ement.

Each month students and staff focus on a charaaterStudents exemplifying these traits are reep

by their classroom teacher at our monthly schos¢mbly. The school mascot is a HAWK, an acronym for
five expectations of teaching, learning and behavidave respect, Act responsibly, Work togethexgiX
safe, Soar to success. Friendly Fridays is a sekildd/team building program that is multi-agedr F
fourteen weeks small groups meet for half an houfFrday mornings. In these groups various sogidks
lessons are taught through stories and discusdiessons cover responsibility, bullying, and respec
Families and volunteers are invited to Harrisonddtifior academic support or community involvement.
Harrison encourages both parent and community veéus for Junior Achievement, Junior Great Books,
Books and Beyond, literacy and math support, PRappets, Junior Police, Agriculture in the Claserpo
Fathers Read Every Day, Foster Grandparents. ldarsigff participate in monthly Professional Leagni
Communities. Each grade level team also meets wéeldlan standards based instruction and problem
solve concerns. Staff analyzes student assessmentaddifferentiate instruction. Students needing
interventions may have additional instruction tiglowlassroom, Title |, or Special Education serwice
Remediations may include: Reading Recovery, Levelgtacy Intervention, System 44, Reading Mastery,
high frequency words, and phonemic awareness méions. Targeted Services (Care Groups), are
scheduled before school, after school, and dutisgsummer. Students needing additional math aarcdiy
instruction are invited to attend Care Groups. teams have developed protocols and expectations for
safety and behavior for creating a positive cultormaximize teaching and learning.

Harrison has achieved recognition of excellence twe years. During the 2008-2009 and 2009-2010
school years Harrison was honored by the MinneSetzter for Reading Research for significant pragres
in teaching students to read. In the 2012-2013agremr Harrison achieved “Reward School” statosifr
the Minnesota Department of Education. Harrisoff,gtudents, and families are proud to be homith#&be
the 2013 Blue Ribbon Award. This nomination is #irraation of the work, effort, and achievement of
Harrison staff, students, and families.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

A) The Minnesota Comprehensive Assessments (MCrestraterion-referenced tests that annually assess
student’s and school’s progress in the areas dingand mathematics. Every spring all third andtio
grade students are given this test. These assetsshadm schools and districts measure student @ssgr
toward our state’s academic standards. Studemtsese reported as measures of proficiency witents
scoring in: exceeds standards, meets standardllganeets standards, or does not meet standiards.
2012-13 Harrison’s reading MCA scores showed ainiecls a result of the state’s adoption of botkew n
MCA assessment and rigorous standards. Even thdagison experienced a decline in reading
proficiency, we achieved above the state averageeadid from 2009-10 through 2011-12. During this
same time frame the gaps for the special educatidrFree/Reduced lunch populations were reduceteln
area of math, proficiency percentages were abavettte average for the past five years. Additlgnal
Harrison achieved significant improvement in gagiution with the sub groups each year since 2009.

Having identified the need for a predictive indaabf success on the MCA assessment the district
originally chose the NWEA Measures of Academic 88sqMAP) which is a nationally normed reference
assessment. This assessment provided us goodtphilitic feedback for student proficiency as well a
being adaptive allowing for information at eachdet’s instructional level. As we became better at
disaggregating data we started looking for a méfreient tool that also allowed for progress monig

and increased classroom instructional time. In 20@2adopted the STAR Enterprise assessment for
reading and math.

B) In reading, Harrison has maintained consigpentormance for proficiency on MCA assessments from
2008-2013 by outperforming state averages. Subgsoores for Free/Reduced under-perform total
population scores in 3rd (4% average over 5 yeard}th grades (5% average over five years). Supgro
scores for Special Education under-perform out fmspulation scores in 3rd (8% average over 5 yeard
4th grades (26% average over 5 years). In 2012d achievement gap was over 10% for third grade and
fourth grade students in the Free/Reduced subgonddourth grade Special Education students. These
results may reflect the change from a paper adteig@id assessment to an online, technology-enhanced
MCA 1l assessment. We planned and delivered didyacy interventions to these students in anrefto
reduce this gap.

Harrison’s proficiency percentages have been abiwrstate averages for the past five years on M@hm
assessments. Subgroup scores for Free/Reducedperétemm total population scores in 3rd (3% average
over 5 years) and 4th grades (6% average overrS)y&uibgroup scores for Special Education under-
perform total population scores in 3rd (9% averager 5 years) and 4th grades (27% average ovearS)ye
In 2012-13 the achievement gap for 4th grade SpEdiacation students was over 10%. In order tocedu
this gap we implemented reteaching interventionspecific mathematical concepts.

Significant gains in proficiency can be attributedncreased understanding of data and improveofent
student identification for interventions. Also, sistent assessment practices are being utilizefe$xional
Learning Communities enable teachers to work colatively to better understand student informatiod
strategies. These meetings happen district-widdrahade test taking strategies, implementation of
interventions, and increased teacher understamditagting processes and specifications. The uge of
Observation Survey of Early Literacy Achievemend &®nchmark Assessment System in K-2 has allowed
for earlier identification of needs. All day evetgly Kindergarten is available for all students si20608.
Staff have increased understanding of state steda@ad have aligned our curriculum processes, divadu
our recent work on standards based report cards@nchon assessments. The use of district levehgaci
guides and mapping of curriculum have been crifmabur success. For the past nine years, thedaje
Collaborative and coaching model has provided te@cith a framework that guides instruction and
provides resources at a student’s individual leSaldents who are identified for additional intemiens
will receive classroom support during the regutdroml day and supplemental Targeted Services
programming. After school and extended year opparas are available for our most at-risk students.
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Technology resources, including IXL, FASTTMath akttelerated Reader supplement these grade level
interventions. Lastly, each elementary buildingnsvided support through the Crow Wing County Famil
Collaborative Service Worker program.

Achievement losses may be patrtially attributedaimmunity based factors such as unemployment rases t
are higher than the state average. This has rdsolgreater mobility rates of families, particljethose

with with young children. Since Brainerd is the ntuseat where various social services are moulyea
available, there is an influx of families qualifgifior Free/Reduced lunch and/or Special Educatovices.
There is an increase in limited parental suppoettdufamilies having to work more than one job. In
addition to community factors, achievement lossag bre attributed to the stresses on the overatiagdch
system, such as the failed levy in 2007, whichltedun the closing of two elementary schools and a
complete restructure and reassignment of studedtstaff. In some cases, this resulted in decreased
instructional time due to building logistics andliget constraints.

2. Using Assessment Results:

Various assessments are used in a cyclical fasbieramine our district programming, provide staff
development, inform instructional practice and paevintervention. The following list includes spieci
assessments utilized:

An Observation Survey of Early Literacy Achievemgft 1, 2),
Benchmark Assessment System (K, 1, 2),

STAR Enterprise (grades 1, 2, 3, 4),

Minnesota Comprehensive Assessments (grades 3, 4),
LEAD21 Benchmarking (grades 3, 4), and

Standards Based Common Assessments (K, 1, 2, 3, 4).

District data meetings are conducted three timeygar allowing a team of district level adminisioa,
building administrators and literacy coaches tdyagacurrent data, discuss staff development neaus,
determine intervention needs of student learnangdiBg data meetings are then conducted to analyze
current data, discuss needs of the learners thrimagbasing quality of core instruction and thetbes
approach to intervene. The system is monitoredutiti@an orchestrated systemic approach utilizingidlis
grade level meetings, professional learning comtiagiliteracy coaching and peer coaching.

For example, once a testing cycle is complete isteict literacy director analyzes each elemensatyools
data in conjunction with their Fidelity of Implentation Tool, prior data meeting notes and goaldil&V
analyzing fall 2012 data the team noticed a neetbtdfy the components of fluency across the disin

both assessing and teaching practices. This findias confirmed at each building data meeting.
Throughout the remainder of the 2012-2013 schoat, y@rofessional learning community time was dedote
to reading and learning how to instruct and asfesscy. Consequently, teachers were more aware and
often requested assistance during their coachipgrtymities to brainstorm how to teach and inteevesith
students in need of more fluent behavior. By thiengpof 2013 our district data revealed an increase
understanding in how to instruct and assess betsaagsociated with fluency.

Another district trend revealed in our mathematiata was the lack of proficiency in the numbers and
operations standard. As teachers in each of thelsmentary buildings were studying STAR data, they
noticed a need to supplement the core curriculudncagate interventions around numbers and opegation
Supplementation was crucial to success of all Earn

The district has many systems in place to commtmiwéth a variety of stakeholders. Teachers infeaunh
parent/guardian of the results of our standardedbasmmon assessments, An Observation Survey bf Ear
Literacy Achievement, Benchmark Assessment SysteirlL&AD21 benchmarking through report cards
delivered four times per school year. Classroorohtess are required to conduct at least one formal
conference and are encouraged to conference wiressity by formal or informal data arises. Central
office administration announce the results of MCAl®ugh the community newspaper and the district
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system accountability report. District administoatiare required to post the results of the datanof
Observation Survey of Early Literacy Achievemend &®nchmark Assessment System by completing and
posting Minnesota Department of Education's Reall ByeThird Grade Report data on the Brainerd Rubli
School’s website.

3. Sharing Lessons Learned:

Brainerd Public Schools support highly qualifiedfSsthrough shared building and district initiatsve
Probationary staff receive orientation, mentoring an-going training. Our entire staff are proddine
to meet regularly as grade level teams. Data tfistgga conducted to analyze assessment resulidetidy
students for interventions. We have a three ti®egrocess where staff plan interventions at the
classroom, grade and building levels. Professit@ahing communities meet monthly to review data,
address successful instructional strategies angizmaurriculum effectiveness. K-4 Literacy Coaches
assigned to each site to guide and coach all tem@héata-driven instructional decisions. Eduasio
assistants are required to have a minimum of ay®@as-post-secondary education or the district plewi
state certification (Para elink). Assistants ass gdrovided district and site level training thrbagt the
school year in conjunction with the Special EduwmatCo-op, Title I, and building level leadershiesings.

District grade-level meetings are scheduled threeg annually to support curriculum, instructional
practices, and student achievement. District |dagh retreats occur throughout the year to anafhezrel
results and identify successful instructional siégs and ensure alignment to state adopted stdes
part of a Special Education consortium, K-12 Rticasses are collaboratively shared across buildireis.
District Title | staff meet throughout the yearassess implementation and progress monitoringudest
growth and gap closure. Frameworks of Poverty imgsare provided for staff to develop understagdan
our low income families. The district selects saevégachers for leadership and focused study iatéas of
math, science, literacy, and gifted-talented. Thediziduals have leadership roles in regional atade
affiliations. Best Practice strategies and programshighlighted through extended year training
opportunities. These courses align with site, idistand individual Quality Compensation (Q-Comp)
professional development goals. District buildiegders participate in several job-embedded leaigersh
opportunities. The focus of these meetings is bolation around district initiatives, a time forasimg
progress toward long-range goals, and training dppiies.

Located away from a metropolitan area, BrainercdbBlshhas established a cohesive process of supgorti
and training staff. From all the previously men#dnnitiatives, we also address our needs by seguri
nationally renowned presenters, providing besttm@ctrain the trainer” models, and developingeimal
systems.

4. Engaging Families and Community:

Harrison is committed to family and community parships. Staff build relationships with familiesdabigh
weekly newsletters that include curriculum updatggoming classroom events, and suggestions for
supporting students. In addition to informing paseabout school events, monthly Harrison Highlights
newsletters offer parenting information about tbeia, emotional, physical and intellectual growth
children. Families are invited to celebrate stud®iccesses at our monthly Honorary HAWKs Gathering
At the beginning of the year, each family recei@etudent handbook communicating information about
academics, procedures, and policies.

The Harrison Family Teacher Association (HFTA) wet& support learning at our school. For the last f
years, the HFTA has focused all fundraising effortidechnology and literacy resources. This paat ye
HFTA sponsored a two-day event with children’s autton Coy. Staff were provided professional
development focused on improving literacy skillsdtl students. Jon Coy’s evening training gavespey
ideas for increasing their children’s love of laey. All families were provided new books for thelfiildren.
The HFTA also sponsors many family activities irthg Open Houses, Back to School and End of Year
Picnics, Ice Cream Socials, Family Fun Nights, Bster Parties, and School Concerts. These evevis ha
fostered school to home partnerships and pareohiement.
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Harrison has a strong and active volunteer commuBgach year approximately 120 volunteers support
events, academics, and activities for studentsstaftl Volunteers assist in classrooms by reinfayci
reading and math skills, assisting with art anctcigdelassroom projects, and attending school fiejb.

For the last 27 years, Harrison families have omgghan at-home reading project called “Books and
Beyond.” This program is designed to encouragedodnil to increase their recreational reading tinsoate
and at the same time decrease their TV viewing.tite are also fortunate to have community-based
volunteers provide literacy enrichment throughbgior Great Books program and Junior Achievement
program. The JA volunteers introduce economic cotsc® our students.

Costco, a local business, adopted Harrison toa@tigphool learning and community events. Costco
donated backpacks and supplies for every studeheifall of the year. Our 2nd grade students rari¢ad
to tour Costco to learn about business operatiddditionally, a group of Costco employees spendtim
classrooms listening to students read. This wilhb@ngoing partnership with Costco and Harrison
Elementary.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

Brainerd Public Schools uses a seamless, articukE2 curriculum process whereby each curricuteaa
is examined on a cyclical basis for alignment vgiidite and national standards. Representativesdilom
levels of the system design core curricula arouiictal learning standards, research, best praeinck
differentiation. In order to ensure a system-wigpraach, teams of teachers have worked to develop
common summative and formative assessments aligitedMinnesota academic standards. At district
curriculum meetings teachers examine student aehiemt data and the implications to local curriculum
This system wide approach to curriculum developidglivery and assessment assures equity of
instructional opportunity and learning for all séundls regardless of demographics.

Differentiated curricula for reading/English langeaarts were adopted after extensive study of theth
Minnesota standards/Common Core State Standardsestgractice literacy research. Kindergarten
through grade four curricula provide daily readargl writing opportunities in phonemic awareness,
phonics, comprehension, fluency and vocabularyth hiterature and informational texts. A well-dedtl
schedule of common formative and summative assedspaong with daily observations, provide teasher
with the data they need to determine progress thweastery for individuals and classrooms. A distric
literacy trainer/coordinator and a literacy coacbvile professional development and support fasriaom
teachers in our continuous improvement model.

The mathematics curriculum focuses on the concephgerstanding of mathematical topics and the
development of students’ higher-order thinkingIskih strong emphasis is placed on hands-on aesyit
discovering multiple approaches to mathematicatgadares and problem solving through a spiraling
format. Multiple opportunities for reteaching an@agtice, along with strategic administration ofrfiative
and summative assessments, monitor progress arsliraegechievement of the Minnesota Academic
Standards in Mathematics.

The science curriculum is research based and desetlat The Lawrence Hall of Science, University of
California, Berkeley. The science program is desigto meet the challenge of providing meaningful
science education for all students and to prejee tfor life in the 21st century. The district een
actively engaging students in the nature of sciemgkengineering, physical science, life scienckearth
science through active participation in sciencesgigmces rooted in scientific inquiry.

After studying the Minnesota Academic StandardsSiocial Studies, the majority of the standards were
embedded in the language arts curriculum. Additiometerials were purchased to ensure teachershiead t
necessary resources for full implementation ofstlaadards. Students learn to think critically about
important issues, problem solve, engage in inqaimy communicate findings within the required stsaofl
citizenship and government, economics, geograptyhastory.

Media specialists and teachers work collaboratitelgevelop activities within the core curriculusing
the National Education Technology Standards (NH®S3tudents. The focus is on digital citizenship,
evaluating and selecting information sources, imtioe thinking and guided inquiry. Technology
experiences are offered throughout the day indalolsclassrooms using a variety of devices.

The visual and performing arts curriculum reliesesearch from the National Arts Standards and the
Minnesota Perpich Center for the Arts. A formalizezlial arts curriculum was developed and is delige
in all grades. Key essential learnings include eletsiof art, principles of design, perspectivetdnjsand
culture, critical thinking, creative expression anddia. The National Standards for Music Educatiene
used to choose a performing arts curriculum thawiges activities so students will learn foundasias
well as the artistic process of creating, perfognend responding.
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The physical education and health curricula is thasethe American Alliance for Health, Physical
Education, Recreation and Dance. The core stangaodsote physically literate students who have the
knowledge, skills and confidence to enjoy a lifetiof healthy physical activity. The health currigul
develops knowledge of nutrition, safety practiced health promotion.

2. Reading/English:

In 1994 Brainerd Schools became a training sitérading Recovery®, an intensive short term
intervention for struggling first graders. Data geated from the implementation of Reading Recoleuatyto
the recognition that substantial changes were metdienprove core literacy instruction for ALL stermts.
Teachers and administrators spent a year resegriolst practice in literacy instruction. University
affiliation engaged us with a national network lgiimg current research to teachers through a tiered
coaching professional development model and alld@edommon instructional language. In 2001, a K-5
literacy framework was piloted and subsequentlyl@mgnted with assistance from a Comprehensive
School Reform Grant. Professional Learning Comnmesiénd literacy coaching were established in 2003-
04. This dynamic growth model informs and sustétesacy training in a continuous-improvement,
capacity-building model. An Observation Survey afl§ Literacy Achievement, text leveling, common
assessments, NWEA, MCA, and STAR Enterprise progtata for problem solving teams to: Strengthen
instruction for all learners through intensive imguased professional development. For exampieaa of
district administrators, school leaders and coaeahadyzed data. A trend indicating a plateau imgino
regarding long vowel patterns was apparent. Tsslted in system-wide professional developmentratou
word study application to reading and writing.

Interventions are provided for over- and under-gening students through individualized and smadiugr
instruction. For example, based upon results fioendtter identification task, kindergarten leasneere
identified to receive intensive instruction thatsyogress monitored with a progressive teachiotppol.

Instruction is based on the gradual release moatble group, small group to independent applicatio
Data informed decisions determine which strategimas to teach during whole group mini-lessons in
reading and writing workshop. Based upon runnirngrés of oral reading, a teacher observed readers
decoding words but not reading fluently. A shareading mini-lesson taught readers how to group svord
together in meaningful phrases.

Strategic actions are reinforced in small groulgdireading and writing lessons. A guided read#sgdn
was designed to address dysfluent reading by aaijuisxt level and prompting for behaviors previgus
taught in the whole group mini-lesson.

Learners apply previously taught literacy behavindependently. Phrasing strategies are encouiaged
independent reading. The teacher confers with stade check for application.

Assessments facilitate a bridge between theoryratdiction, based on Marie Clay’s literacy protegs
theory. Teachers incorporate differentiated methaddisstruction to teach complex strategic actiossd by
successful readers and writers.

3. Mathematics:

The mathematics curriculum at our school for tls¢ 20 years has been the Everyday Mathematicsserie
This program provides conceptual understandingutiiractivities and multiple approaches to mathesahti
problem solving through a spiraling format. Thenfiat allows students to practice concepts and skills
throughout the year. Spiraling supports reteachorgepts a student may not have mastered. Fomgsude
who have previously mastered concepts, this instmg method provides independent practice fohérg
level enrichment. A variety of teaching methodssgjioning strategies and hands-on activities agd ts
teach skills at various levels. Students are atkeespond to questions orally, in written or pietform

and with manipulatives. Students are flexibly gretipo meet their academic needs -- whole groupll sma
group, and with one-to-one support.
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Formative and summative assessments are administecpiently in order to measure mastery of the
Minnesota Mathematics Standards and to monitorrpesg In addition to classroom assessments, whéch a
aligned to the standards-based report card, stdizddrtests are used to help determine the levalastery
towards grade level benchmarks. In the past, Narsih&valuation Association (NWEA) tests were
administered fall, winter and spring as the distsenchmarking tool. Currently, the STAR Enterptisgts

are used in that capacity. Students also take thaddota Comprehensive Assessments in Mathematics.
Computer based assessments give teachers immesdidteck for instructional planning, evaluating
curriculum and measuring student achievement.

Students at all levels are provided opportunit@ssticcess. Within the classroom, students shate an
compare solutions through oral presentations, sleeofi marker boards and various technological quiiais.
Multiple interventions are employed to meet thavitial needs of students not achieving at grasetle
standards. Specific software provides additionppsut for fact fluency. Special Education teach@ite |
teachers and paraprofessionals work to supporéstusdiccess. Students with special needs who need
additional math instruction are also given timedsource rooms where special education teachergymod
and supplement instruction. Everyday Math, Saxa@hteguals are the most common supplemental materials
used. Targeted services are also provided afteoselmd during summer to pre-teach concepts arssclo
academic achievement gaps.

4. Additional Curriculum Area:

Harrison provides and fosters opportunity, innamtnd success in science education by fully
implementing the Full Option Science System (FO38ijs program is dedicated to the improvement and
learning of science and provides opportunitiesstadents to increase their capacity to think ailjc
Scientific knowledge advances when students useradiion skills, test ideas in logical ways andeyete
explanations that integrate new information inteeatablished order. Students discover what is known
(content) and how it became known (process). Stsdee given opportunity to learn important sci@nti
concepts, to be innovative, to think critically aswhstruct new ideas and thoughts through inqyiries
investigations and analyses. Students are engaghddge processes as they explore the naturahanddn-
made worlds.

Students are accountable for standards that fatfisup main strands of science: Nature of Sciemck a
Engineering, Life, Earth and Physical Science.ds@mmple, a Kindergarten standard includes learnivg
living things are diverse with many different ob&dyle characteristics. The Trees Module is usddsier
this learning. Each classroom is given a real @flewing students to observe its many charactesisthe
classroom tree is planted at the district scho@db Learning continues as they observe its granvth
subsequent years. In grade four, students studyrbcke and earth materials may vary in compositions
The Earth Materials Module provides investigatiatiewing students to observe physical charactessif
earth material. Students focus on examining anskdigg earth materials using scientific tools to
understand the physical properties of earth maselacommon assessment is given at the end of each
module.

The district supported professional developmerpioyiding a teacher on special assignment who medto
teachers and assured resource allocation as tgeapravas implemented. Additional professional
development opportunities were provided. Thes@inres have provided students with a solid fouiushe
and comprehensive science education, supportddsthhave ensured that all staff were given the
necessary resources to deliver a premier elemestsgce program.

This additional curricular area was chosen becafifee illustration of the alignment of a reseabased,
hands-on, inquiry driven curriculum, high qualitaf§ development and exceptional levels of student
achievement. The Minnesota Comprehensive Assessimefitience are administered annually in grade
five. The test is a culmination of grade threeyfand five Minnesota Academic Standards for Scie@re
the 2013 MCA Science test, district grade five stitd scored 84.5% proficiency, consistently scoring
above the Minnesota state average of 59.7%.
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5. Instructional Methods:

In core curricula areas differentiation is embeduheglach program. In reading/language arts theotise
guided reading is core to the instructional model i3 enhanced through leveled materials and téagyo
Hardware was provided for each classroom to enhdiffegentiated skill development, assessment, and
inquiry. A data warehouse is provided to trackwidlial student achievement and result of interersi

Students who qualify for Title 1 are provided rasbdased programs. Programs are aligned withaistr
curriculum and state standards. Delivery of sesvisaletermined based on students needs andeabhiliti
Interventions vary from small group to one-on-omgtriuction and occur in both classroom embedded and
pull out formats.

Special education teachers collaborate with classri@achers to provide the necessary accommodations
and modifications to maintain placement of students disabilities in the core instruction. In atidi,
special education teachers provide supplementaliction and monitor individual progress to meetdsint
needs. Assistive technologies such as smart peasnisg apps, talk to text and interactive book#inoe

to allow more struggling learners to grow in theeco

Brainerd Public Schools most capable learners arteonumerous opportunities for differentiation
beginning at the elementary level. Embedded in eadticula area are differentiation options forssi@om
teachers to implement. In addition, the distridesses all kindergarten students with the CogAT 7
screening form, an abbreviated cognitive abiliteet. Based on the data gathered from this assagsme
student academic need is addressed with a 4 Tidelmbier | is general differentiation that occdesy to
day as a student interacts with a variety of cutai. Tier Il allows for students that show abilitya
certain unit of study to encounter a specific migdifon that challenges them further. Tier Il pides
regular opportunities in small cluster groups anfibcused on reading and math. Identified curriculu
might include Junior Great Books and M3 Math. Téis defined by our AGATE Academy, a school-
within-a-school model for grades 1-4. Students thelify for this level of programming encounter
opportunities for subject acceleration and enriattnoe a daily basis.

6. Professional Development:

Brainerd Schools staff development approach isodéed to providing opportunity through which edocst
acquire or enhance the knowledge, skills, attitiadesbeliefs necessary to create high levels ofhieg for
all students. The district employs a multi-layeaggroach and job-embedded staff development
opportunities. A district-wide committee establiskzedistrict direction. Site-levels enhance théridisbase
and address unique needs of their respective hgddind teachers to support best-practice school
improvement.

District staff development supports teachers bengmetudents of the profession by continually remewi
and learning for professional growth; it suppomgioved student learning and achievement. Summer
training opportunities include training for all teo support special education students, improving
utilization of technology for instruction and ass@ent of student understanding, literacy instrucéind
data collection, curriculum alignment for all comt@reas and working with disadvantaged studeits. T
staff development from these trainings transitioto ithe individual school goals based on the dityeesd
challenges of their student demographics.

Special education leaders and teachers play wited in grade level and professional developmerrtimgs
both at the building and district level. Specialieation professional development goals contindedas
on instructional strategies and approaches basmd egch student's unique needs. There is more
collaboration between general education and spediatation teachers than ever before; it is abaildibg
capacity in all learners. New and veteran spedactation teachers go through extensive learniray poi
the start of each school year. Assessment, diffieteon strategies, executive functioning and classh
impact are covered.
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The job-embedded staff development process is stgabby Minnesota’s Quality Compensation network.
This job-embedded staff development program isecedtaround: site goals for improved student
achievement; focused peer learning communities evtiata is analyzed and best-practice instruction is
researched; and individual peer coaching whereithdals set personal growth goals and coachesabser
lessons and collect instructional data.

Peer observation, and probationary teacher merpotshs primarily focused on literacy at the K-2dk
while at grades three and four peer coaching isrgeneral to best-practice instructional technigurebs
classroom management. In both cases however, attgersy and feedback are completed in the context of
individual teacher goals. Teachers support onehanddbward improvement and achievement of individua
and school-wide goals. Teachers use feedback foomal and informal peer observations, self-evatuneti
and student assessment data in choosing furthfrsgronal development training.

7. School Leadership

The current principal has led Harrison staff siag6&0 and worked to develop a model of shared Ishder
The principal applies her experiences as a foriteaty coach and teacher, coordinator of Titlegpamns,
and trainer using Dr. Ruby Payne’s Understandiegitameworks of Poverty. Applying these skills s#ts
the site and district level, she assists staff Wweht practice teaching, the response to intermetiocess,
and understanding students and families from pgvait staff members share the responsibility for
learning, professional development, and establgshirafe learning environment. Students and paaeats
also part of this shared model through participaiiomonthly student council meetings and the Ksarmi
Family Teacher Association.

Staff gather weekly as grade level teams or sgg@atas to establish instructional plans and discu
student progress. Response to Intervention and Ghildy teams meet to discuss needs and determine
individualized interventions. The principal, adnsitnative assistant, and Collaborative Service womnkeet
to address attendance issues and follow-up withehasits to support families and ensure regular
attendance. Certified staff participate in montRipfessional Learning Communities (PLCs) focused on
learning. In an attempt to improve student achiextmPLC meetings (typically led by content arealérs
or our literacy coach) focus on data-driven deaisitaking and problem solving around student needs.

PLC meetings also provide time for professionaledtggment. Collaborative conversations about best
practice instruction, curriculum implementationdatata analysis allow teachers to increase sklige
differentiating instruction for all students. Stafk invited to share successful instructional foras with
their colleagues at monthly staff meetings. Jobeddbd staff development opportunities are alsoigealv
for educational assistants. These sessions focds\w@ioping a common language of instruction aed th
delivery of academic and behavioral interventions.

The Harrison Site Team works to improve schoolureliand provide a safe learning environment. Member
oversee the school improvement process and wgrkotdde memory making opportunities and to celebrat
student successes. The Site Team most recentlyedank establishing common behavior expectations and
protocols for student behavior and modified theesictte to ensure curriculum fidelity was being achik

Our Harrison school team knows that communicaamperative to our shared leadership. We have

worked diligently to develop a systemic school imgment process grounded in communication and
shared leadership.This model allows us to aligefédirts and thereby maximize student achievenmerdls.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math Test: Minnesota Comprehensive Assessment
118
All Students Tested/Gradt: 3 Edition/Publication Year: 2011

Publisher;: MN Department of Education

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Apr Apr Apr Jan Jan
SCHOOL SCORES*

% Proficient plus % Exceeds 80 84 83

% Exceeds 31 19 37

Number of students tested 49 37 52

Percent of total students testgd 100 97 96

Number of students tested wift0 1 2

alternative assessment

% of students tested with 0 3 4

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Exceeds 74 80 79
% Exceeds 26 12 29
Number of students tested 35 25 38
2. Students receiving Special

Education

% Proficient plus % Exceeds 71 75 70
% Exceeds 14 25 30
Number of students tested 7 8 10
3. English Language Learner

Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

5. African- American
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested
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7. American Indian or
Alaska Native Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Proficient plus % Exceeds 79 83 84
% Exceeds 29 20 38
Number of students tested 48 35 50

10. Two or More Races
identified Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Proficient plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Proficient plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Proficient plus % Exceeds

% Exceeds

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Math Test: Minnesota Comprehensive Assessment
1
All Students Tested/Grad:. 3 Edition/Publication Year: 2006

Publisher: MN Department of Education

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Jan Jan Jan Apr Apr
SCHOOL SCORES*

% Proficient plus % Exceeds 84 88

% Exceeds 33 48
Number of students tested 55 40
Percent of total students tested 100 95
Number of students tested with 0 2
alternative assessment

% of students tested with 0 5

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Exceeds 81 85
% Exceeds 22 45
Number of students tested 36 20
2. Students receiving Special

Education

% Proficient plus % Exceeds 75 78
% Exceeds 8 22
Number of students tested 12 9
3. English Language Learner

Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

5. African- American
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Exceeds
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% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Proficient plus % Exceeds 88 89
% Exceeds 40 49
Number of students tested 43 37

10. Two or More Races
identified Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Proficient plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Proficient plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Proficient plus % Exceeds

% Exceeds

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Math Test: Minnesota Comprehensive Assessment
118

All Students Tested/Gradt: 4 Edition/Publication Year: 2011

Publisher: MN Department of Education

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Apr Apr Apr Jan Jan
SCHOOL SCORES*

% Proficient plus % Exceeds 88 81 76

% Exceeds 33 23 37

Number of students tested 40 48 49

Percent of total students testgd 98 96 100

Number of students tested withl 2 0

alternative assessment

% of students tested with 2 4 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Exceeds 84 79 63
% Exceeds 12 18 19
Number of students tested 25 34 32
2. Students receiving Special

Education

% Proficient plus % Exceeds 70 44 50
% Exceeds 20 11 0
Number of students tested 10 9 10
3. English Language Learner

Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

5. African- American
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Exceeds
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% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Proficient plus % Exceeds 100 83 76
% Exceeds 33 24 39
Number of students tested 40 46 41

10. Two or More Races
identified Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Proficient plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Proficient plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Proficient plus % Exceeds

% Exceeds

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Math Test: Minnesota Comprehensive Assessment
1

All Students Tested/Gradt: 4 Edition/Publication Year: 2006

Publisher: MN Department of Education

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Jan Jan Jan Jan Jan
SCHOOL SCORES*

% Proficient plus % Exceeds 75 77

% Exceeds 27 15
Number of students tested 44 52
Percent of total students tested 98 96
Number of students tested with 1 2
alternative assessment

% of students tested with 2 4

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Exceeds 68 75
% Exceeds 21 17
Number of students tested 34 24
2. Students receiving Special

Education

% Proficient plus % Exceeds 46 50
% Exceeds 15 0
Number of students tested 13 8
3. English Language Learner

Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

5. African- American
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Exceeds
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% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Proficient plus % Exceeds 73 76
% Exceeds 30 16
Number of students tested 40 50

10. Two or More Races
identified Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Proficient plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Proficient plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Proficient plus % Exceeds

% Exceeds

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA Test: Minnesota Comprehensive Assessment
1
All Students Tested/Grad:. 3 Edition/Publication Year: 2013

Publisher: MN Department of Education

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Apr Jan Jan Jan Jan
SCHOOL SCORES*

% Proficient plus % Exceeds 54

% Exceeds 8

Number of students tested 48

Percent of total students testged 100

Number of students tested witt0
alternative assessment

% of students tested with 0
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Exceeds 44

% Exceeds 3

Number of students tested 34

2. Students receiving Special
Education

% Proficient plus % Exceeds 50

% Exceeds 0

Number of students tested 6

3. English Language Learner
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

5. African- American
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Exceeds
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% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Proficient plus % Exceeds 53
% Exceeds
Number of students tested 47

10. Two or More Races
identified Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Proficient plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Proficient plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Proficient plus % Exceeds

% Exceeds

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA Test: Minnesota Comprehensive Assessment
1
All Students Tested/Grad:. 3 Edition/Publication Year: 2008

Publisher: MN Department of Education

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Jan Apr Apr Apr Apr
SCHOOL SCORES*

% Proficient plus % Exceeds 81 92 86 83

% Exceeds 57 69 51 64
Number of students tested 37 51 51 36
Percent of total students tested 97 94 93 88
Number of students tested with 1 3 4 5
alternative assessment

% of students tested with 3 6 7 12

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Exceeds 72 92 85 84
% Exceeds 44 66 42 63
Number of students tested 25 38 33 19
2. Students receiving Special

Education

% Proficient plus % Exceeds 63 78 38 80
% Exceeds 25 44 0 20
Number of students tested 8 9 8 5
3. English Language Learner

Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

5. African- American
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Exceeds
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% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Proficient plus % Exceeds 80 92 88 85
% Exceeds 54 71 53 70
Number of students tested 35 49 40 33

10. Two or More Races
identified Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Proficient plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Proficient plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Proficient plus % Exceeds

% Exceeds

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA Test: Minnesota Comprehensive Assessment
1
All Students Tested/Gradt: 4 Edition/Publication Year: 2013

Publisher: MN Department of Education

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Apr Jan Jan Jan Jan
SCHOOL SCORES*

% Proficient plus % Exceeds 68

% Exceeds 15

Number of students tested 40

Percent of total students testgd 98

Number of students tested withL
alternative assessment

% of students tested with 2
alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Exceeds 52

% Exceeds 16

Number of students tested 25

2. Students receiving Special
Education

% Proficient plus % Exceeds 40

% Exceeds 0

Number of students tested 10

3. English Language Learner
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

5. African- American
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Exceeds
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% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Proficient plus % Exceeds 68
% Exceeds 15
Number of students tested 40

10. Two or More Races
identified Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Proficient plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Proficient plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Proficient plus % Exceeds

% Exceeds

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA Test: Minnesota Comprehensive Assessment
1
All Students Tested/Gradt: 4 Edition/Publication Year: 2008

Publisher: MN Department of Education

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Jan Apr Apr Apr Apr
SCHOOL SCORES*

% Proficient plus % Exceeds 76 73 80 83

% Exceeds 40 27 48 44
Number of students tested 45 48 40 52
Percent of total students tested 94 96 89 96
Number of students tested with 3 2 5 2
alternative assessment

% of students tested with 6 4 11 4

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Exceeds 75 65 77 83
% Exceeds 34 23 52 50
Number of students tested 32 31 31 24
2. Students receiving Special

Education

% Proficient plus % Exceeds 50 50 44 50
% Exceeds 38 0 22 25
Number of students tested 8 8 9 8
3. English Language Learner

Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

5. African- American
Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

6. Asian Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Exceeds
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% Exceeds

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

9. White Students

% Proficient plus % Exceeds 76 73 86 82
% Exceeds 40 28 53 44
Number of students tested 45 40 36 50

10. Two or More Races
identified Students

% Proficient plus % Exceeds

% Exceeds

Number of students tested

11. Other 1: Other 1

% Proficient plus % Exceeds

% Exceeds

Number of students tested

12. Other 2: Other 2

% Proficient plus % Exceeds

% Exceeds

Number of students tested

13. Other 3: Other 3

% Proficient plus % Exceeds

% Exceeds

Number of students tested

NOTES:
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